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1. Project Summary 
1.1. Project purpose  
This project considers the current capacity of Adult and Community Education (ACE) providers to offer 
non-accredited courses and single modules of accredited learning that provide pathways into full scale 
accredited VET programs, and the factors that aid and inhibit this from occurring . Based on the findings, 
suggestions are made as to what needs to be done to extend this capacity and thereby to achieve the 
goals outlined in the 2008 Ministerial Declaration on Adult Community Education. 
1.2. Background 
Governments in Australia have agreed to four goals for Adult Community Education. 
 Work together to strategically position ACE to deliver vocationally focused courses by optimising the 
contribution of community education and training providers towards increasing vocational education 
and training and employment outcomes.  
 Optimise the capacity of community education and training providers to deliver vocationally focused 
courses, leading to increased workforce participation an d building personal, social and economic 
capital.  
 Extend the participation of individuals in vocationally focused courses in ACE, which will enable 
individuals to participate in the labour market and lead active and productive lives.  
 Demonstrate the quality of ACE outcomes in developing human and social capital.  
Underlying these four goals of the 2008 Ministerial Declaration on Community Education  is the 
recognition that the ACE sector can make an important contribution to  productivity through the 
workforce skills development agenda and the social inclusion in education and training provision agenda 
of the Council of Australian Governments (COAG).  
The Declaration recognises the unique value of non-accredited education and training that ACE providers 
have traditionally offered as a viable pathway into further, accredited education and  training or 
employment (p. 2); and that many ACE providers have moved beyond these traditional offerings and into 
delivering formal VET subjects( or modules) and VET qualifications (via full courses) as well. 
Three pieces of research published in 2006 mapped out the changing roles of adult and community 
education providers as they seek to fulfil their unique mission, and namely; to meet the education needs 
of all members of their community by being learner centered, responsive, and accessible (Golding, Davies 
and Volkoff, 2001).  
Choy, Haukka and Keyes (2006) found that in 2005 ACE providers had enrolled almost 200,000 learners in 
vocational programs and delivered 15.3 million vocational hours, with Victoria and New South Wales 
accounting for 90% of ACE learners enrolled in vocational programs . Choy et al. (2006) concluded that the 
ACE sector is well positioned to enhance its contribution to COAG’s human capital goal in its Natio nal 
Reform Agenda. 
Bowman (2006) found that community needs and interests have changed over time, which have included 
shifts in community attitudes towards vocational outcomes (p. 5). As a result, many ACE providers are 
offering VET programs alongside thei r non-accredited courses. In this regard, ACE providers are 
increasingly becoming what Bowman (2009) calls bridge builders , providing pathways into formal tertiary 
education and paid work; and work-skills developers in their own right by offering accredited vocational 
training.  
Bardon (2006, p. 15) identified that the current capabilities of ACE providers can differ significantly due 
to several factors: 
 Number and dispersal of community education organisations across jurisdictions  
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 Organisation size, footprint and community linkages 
 Sphere of collaboration and competition 
 Types of learning programs offered, from informal to formal VET to AQF level V 
 Proportion of ACE providers that are RTOs (that is registered to offer accredited VET) and their scope 
of registration 
 Primary customer base and student target groups 
 Learning outcome types 
 Reporting capabilities  
Bardon (2006) considered these factors when developing his three -tier classification of current ACE 
provider types (Figure 1). Bardon distinguishes three types of modern day ACE providers:  
 Community Learning providers that offer non-accredited or informal learning opportunities and that 
tend to be small in size 
 Community Participation providers that offer mainl y non-accredited or informal learning 
opportunities but also some formal bridging employability skills programs and accredited learning 
opportunities (for which they need to be RTOs)  
 Community VET providers that offer formal learning courses leading to VE T qualifications and some 
non-accredited or informal learning opportunities.  
 
Figure 1. Provider types in the Community Education Sector  
 
Bardon, 2006, p.16  
1.3. Project approach 
This report builds on the above to find out more about the current capacity of ACE providers to offer 
non-accredited courses and VET modules that provide pathways into VET programs. 
The project undertaken addressed four research questions: 
1. To what extent do ACE providers assist learners in their non -accredited ACE courses and VET modules 
to move into accredited VET programs? 
2. What are the characteristics of providers that influence pathways for learners?  
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3. Do awareness levels of ACE providers in relation to the Australian Vocational and Education Training 
(VET) System influence their ability to provide pathways for learners? 
4. What enablers, inhibitors and networks support or hinder pathways for learners?  
The project team used Adult Learning Australia’s (ALA’s) national database of ACE providers to invite 400 
providers from across Australia to participate in the survey. The primary purpose of these providers is the 
provision of adult education and training. To attract a diversity of providers, the project team selected 
providers based on their RTO/VET status; location i.e. State and territories and RRMA classification 
(metropolitan, regional, rural and remote); and level of disadvantage using the Index of Relative Socio-
economic Advantage and Disadvantage (IRSAD).  
The project team received 129 returns, which represents a response rate of 32.3%. Of thes e 129 returns, 
109 providers had completed the entire survey and 20 providers had partially completed the survey. This 
report presents findings from an analysis of the 109 completed responses; which represents returns from 
11.9% of all providers in ALA’s database. 
The project team analysed the survey data using descriptive analysis and the Chi -square test for 
independence. The project team had to consider three main limitations when analysing the data. Firstly, 
providers from New South Wales and rural locat ions were over-represented in the sample, and providers 
from regional locations and Queensland were under-represented in the sample. Secondly, the relatively 
small sample size of 109 completed returns resulted in higher standard errors. Thirdly, the design  of the 
survey did not allow for detailed responses . For example, the survey did not include open-ended 
questions to identify the reasons for strong networks with some organisations and  weak networks with 
others; or the reasons why one-third of providers were not assessing their learners for prior learning.  
The survey was a 42-item multiple choice survey (see Attachment 1) designed to test the influence of the 
factors identified by Bardon on ACE provider capacity to offer non-accredited courses and VET modules 
that provide pathways into VET programs. Also asked was the extent of knowledge that the ACE providers 
had of the 2008 Ministerial Declaration on Community Education  itself. 
1.4. Findings 
The 109 completed responses included responses from 72 ACE providers  who were not RTOs and thus 
were offering non-accredited or informal learning opportunities only; and 31 providers who were RTOs 
and so could offer accredited as well as non-accredited learning. Six (6) providers did not indicate their 
RTO/VET status. 
The first research question enquired into the extent to which ACE providers assist learners in their non -
accredited ACE courses and VET modules to move into accredited VET programs  (see Section 3). The 
project team found that: 
 on average, between 21% and 50% of non-accredited courses offer pathways into VET programs 
 ACE providers who are also RTOs are more likely to offer non-accredited courses with pathways than 
non-RTO ACE providers 
 learners are more likely to move “sometimes” as opposed to “never” or “often”  into VET programs 
after completing non-accredited courses 
 learners in VET modules move slightly more frequently into VET programs than learners in non-
accredited courses 
 the frequency that learners move from non-accredited courses into VET programs is related to the 
extent to which providers offer non-accredited courses with pathways into VET programs.  
Some providers did not know how frequently their learners move from non -accredited courses and VET 
modules into VET programs. For example, 30% of non-RTO providers did not know how frequently their 
learners move from non-accredited courses into VET programs; and almost 18% of RTO providers did not 
know how frequently their learners move from VET modules into VET programs. These differences in 
knowledge of learner movements is a function of how much providers engage in targeting clients and 
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customising programs where outcomes are reported to funding agenci es. Learner movements from non-
accredited general courses are notoriously difficult to track.  
The second research question enquired into the characteristics of providers that influence pathways for 
learners (see Section 4). ACE providers more likely to support pathways for learners into VET programs 
are: 
 located in New South Wales, Victoria or Tasmania 
 located in rural and disadvantaged locations 
 established RTOs 
 large organisations i.e. over 100 workers and over 1,000 learners each year  
 providing VET modules and VET programs e.g. Certificate level programs, pre -vocational, mixed field 
VET, and training packages 
 providing courses in employment skills, adult numeracy, and adult literacy  
 targeting parents and long-term unemployed.  
Providers with a small number of workers (less than 10 workers), no paid tutors, no paid support/admin 
staff, and/or where the majority of workers are volunteers are least likely to support pathways for 
learners into VET programs. 
These findings clearly reflect the enabling effects of organisational size and sophistication, program 
profile, and capacity developed over time. Larger ACE providers tend to be RTOs and often have a history 
of being able to target specific client groups and differentiate programs that recognise their needs and 
circumstances. 
The third research question enquired into whether awareness levels of ACE providers in r elation to the 
Australian Vocational and Education Training (VET) System influence their ability to provide pathways for 
learners (see Section 5). The project team found that: 
 both the proportion of non-accredited courses with pathways into VET programs an d the frequency 
that learners move into VET programs are related to provider awareness of the Australian VET System  
 ACE providers who are RTOs were most likely to indicate ‘medium’ or high’ awarene ss of the 
Australian VET System, whereas non-RTO ACE providers were most likely to indicate ‘low’ or ‘medium’ 
awareness of the Australian VET System 
 both RTOs and non-RTOs were most likely to indicate ‘low’ awareness of apprenticeships and 
traineeships 
 three-quarters (74.2%) of RTOs indicated ‘medium’ or ‘high’ aw areness of the 2008 Ministerial 
Declaration on Adult Community Education , whereas only 45.9% of non-RTOs indicated ‘medium’ or 
‘high’ awareness of the Declaration 
 the extent to which providers assess their learners for prior learning or arrange assessment (also an 
indicator of provider awareness of the Australian VET System) also influences pathways. A lmost one-
half (45%) of providers “sometimes” and another one -third of providers “never” (33.9%) assess their 
learners for prior learning or arrange assessment.  
The fourth research question  enquired into the enablers, inhibitors and networks that support or hinder 
pathways for learners (see Section 6). The project team found that the proportion of non-accredited 
courses with pathways and/or the frequency that learners move into VET programs are related to: 
 strong provider networks and linkages 
 an organisational focus on offering non-accredited courses with pathways 
 the level of demand by participants for VET programs.  
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Both ACE providers who are RTOs and non-RTOs were most likely to have strong networks with ACE 
providers (non-RTOs), local community organisations, and relevant Gover nment agencies. ACE providers 
who are RTOs were more likely to indicate ‘none’ or ‘weak’ networks with TAFE institutions than were 
non-RTOs (45.2% of RTOs compared to 34.8% of non-RTOs). Around half of all providers indicated ‘none’ 
or ‘weak’ networks with private providers.  
Providers with mostly ‘no (nil)’ or ‘weak’ networks” indicated the lowest proportion of non-accredited 
courses with pathways and the lowest frequency of learners moving into VET programs. 
The above data show that networked providers are more likely to have wel l articulated pathways than 
not, and the capacity of providers increasingly depends on building partnerships with employment 
networks and client-service providers.  
1.5. Recommended actions 
Based on the findings from this project, Governments and other stakeholders should consider the 
following actions as part of their efforts to develop specific strategies to achiev e the goals outlined in the 
2008 Ministerial Declaration on Adult Community Education . These actions include: 
 highlighting the organisational features of ACE providers that facilitate learner pathway to show how 
the research throws light on the key question of capacity building in ACE. Part of this exercise might 
involve targeting certain  ‘types of providers’ for further action, such as those missing out on the 
infrastructure funding who might benefit from incentives to develop  programs. 
 highlighting what is needed to move to a more learner-centred provision of ACE that is required to 
meet the social inclusion goals of the Declaration. For example, shifting to ‘market segmentation’ and 
recognising there are learners with different needs and circumstances; enhancing the ability of ACE 
providers to assess learners for prior learning; and providing ACE providers with the resources to 
monitor the movements of learners. 
 highlighting the importance of ACE providers enhancing their capacity through the development o f 
partnerships and linkages with other providers and agencies , which is already a feature of policy in 
Victorian and New South Wales. This would involve documenting the links between networks and 
programs, and links between particular learners and funding sources; and determining how these links 
fit within the provider organisation and its philosophy.  
 exploring issues like strategic planning, organisational models and ethos, learner engagement, funding 
to support pathway development, current levels of demand, and other implications of this research at 
a research round table  hosted by Adult Learning Australia 
 focussing marketing initiatives  designed to increase provider awareness of the Australia VET System 
on those elements that are most likely to influence the extent of pathways e.g. fee-for-service VET, 
user choice, and recognition of prior learning 
 increasing provider awareness of the 2008 Ministerial Declaration on Adult Community Education  and 
how it might be implemented (Bowman 2009), particularly in th e case of non-RTO ACE providers 
 providing ACE providers, particularly small ones who are  delivering only non-accredited courses, with 
professional development opportunities that equip them with the necessary skills, knowledge and 
experience to support vocationally oriented pathways for learners. 
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2. Approach 
The project team designed a 42-item multiple choice survey and distributed this survey to 400 ACE 
providers across Australia. See Attachment 1 for a copy of the survey. The survey included three key 
questions related to the extent of pathways:  
 Question 15: What percentage of your organisation’s non -accredited courses offer a pathway into 
accredited VET programs? 
 Question 16: How often would participants in your organisation’s non -accredited courses enrol in VET 
programs? 
 Question 19: How often would participants in your organisation’s VET modules enrol in VET programs?  
2.1. Data collection 
The sampling strategy for this project sought to attract a diversity of providers by using four criteria to 
select and approach 400 providers from ALA’s database of providers:  
 RTO/VET status 
 State/territory 
 Rural, Remote and Metropolitan Areas (RRMA) classification to achieve a mix of providers located in 
metropolitan, regional, rural, and remote areas  
 Index of Relative Socio-economic Advantage and Disadvantage (IRSAD) to achieve a mix of providers 
located in areas with different levels of advantage/disadvantage 1 
To gain a better profile of providers, the survey also asked providers to indicate their provider type, 
based on Bardon’s 2006 classification of providers.  
Where possible, the project team avoided selecting providers whose primary purpose was not the 
provision of adult education and training, such as sporting groups, social groups, cultural or religious 
organisations, and social service organisations. 
 
The project team contacted selected providers in August 2009. Providers had the option of completing 
the survey online or returning a completed hard copy survey to Adult Learning Australia. The project 
team set a target of a 25% response rate for survey returns i.e. 100 returns from emails to 400 providers. 
As shown in Table 1 on the following page, they received 129 returns - a response rate of 32.3%. Of these 
129 returns, 109 providers had completed the entire survey and 20 providers had partially completed the 
survey. This report presents findings from an analysis  of the 109 completed responses, which represents 
returns from 11.9% of all providers in ALA’s database.  
Table 1 also shows returns by RTO/VET status, State/territory, RRMA classification, level of advantage/ 
disadvantage (IRSAD), and provider type. The ALA database does not include data on provider type. 
Ignoring sample sizes that were too small (e.g. pro viders from ACT, remote locations, and locations with 
very low levels of disadvantage), providers from New South Wales and rural locations were over -
represented in the sample, and providers from regional locations and Queensland were under -
represented in the sample. Other limitations of the project include the relatively small sample size of 109 
completed returns that resulted in higher standard errors; and the design of the survey that did not allow 
for detailed responses. For example, the survey did not i nclude open-ended questions to identify the 
reasons for strong networks with some organisations and weak networks with others; or the reasons why 
one-third of providers were not assessing their learners for prior learning.  
                                               
1
 The Index of Relative Socio-economic Advantage and Disadvantage  (IRSAD) summarises information about the economic and social 
resources of people and househol ds within an area, and includes both rel ative advantag e and di sadvantage measures. The index 
consists of 21 measures such as low or high income, internet connection,  occupation, and education. Thi s index does not include 
Indigenous status. A low score indicates relatively greater disadvantag e and a lack of advantage in general because, for exampl e, 
many households have low incomes, many peopl e work in unskil led occupations, and few households hav e high incomes. A high 
score i ndicates a relative lack of disadvantage and greater advantag e in general because, for example, many households have high 
incomes, many peopl e work in skil led occupations, and few households have low incomes (Australian Bureau  of Statistics, 2008).  
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Table 1. Survey returns by sampling criteria 
Sampling criteria   
Fully 
completed 
surveys 
All survey 
returns 
ALA 
database 
Completed 
surveys as 
% of ALA 
database 
RTO/VET status  RTO 31 41 245 12.7% 
 Non-RTO 72 79 673 10.7% 
 No response 6 9 1 n.a. 
State/territory Victoria 42 50 410 10.2% 
 New South Wales  13 16 60 21.7% 
 Queensland 4 6 107 3.7% 
 South Australia  16 18 116 13.7% 
 Tasmania  20 23 112 17.9% 
 Western Australia 9 9 68 13.2% 
 Australian Capital  Territory  5 6 29 17.2% 
 Northern Territory  0 1 17 0.0% 
RRMA classification Metropolitan 50 59 472 10.6% 
 Regional 11 18 144 7.6% 
 Rural 46 50 295 15.6% 
 Remote 2 2 8 25.0% 
Level of advantage/  800-849 19 23 128 14.8% 
disadvantage ( IRSAD)  900-999 56 61 478 11.7% 
 1000-1199 28 39 298 9.4% 
 ≥1200  3 3 6 50.0% 
 No SIEFA 3 3 9 33.3% 
Provider  type Adult and Community Education  33 41 n.a. n.a. 
(Bardon, 2006)  Learning  Centre 3 4 n.a. n.a. 
 Telecentre 1 1 n.a. n.a. 
 Technology Centre 1 1 n.a. n.a. 
 Adult Education Centre  2 3 n.a. n.a. 
 Community House 17 18 n.a. n.a. 
 Community College 3 3 n.a. n.a. 
 Group training organisation  0 0 n.a. n.a. 
 Not-for-Profit Job Network  2 2 n.a. n.a. 
 Neighbourhood House 23 24 n.a. n.a. 
 
Adult Multicultural Education 
Services (AMES)  
0 1 n.a. n.a. 
 Community Access Centre  10 10 n.a. n.a. 
 Don’t know  1 2 n.a. n.a. 
 Other 13 19 n.a. n.a. 
Total responses   109 129 919 11.9% 
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2.2. Data analysis 
The project team analysed the survey data in the following ways:  
 Descriptive analysis using frequencies, descriptives and cross-tabulations to show:  
  the extent to which providers support pathways 
  characteristics of providers that support pathways 
  the impact of provider awareness of the Australian VET System on pathways 
  the impact of pathway enablers, inhibitors and networks on pathways 
 The Chi-square test for independence to indicate any associations between the: 
  proportion of non-accredited courses offering a pathway into VET programs  and provider 
characteristics; provider awareness of the Australian VET System; and enablers, inhibitors and 
networks 
  frequency of movements from non-accredited courses into VET programs  and the same variables as 
above. 
The sample size for the number of providers that offer VET modules is too small for Chi -square analysis. 
2.3. Organisation of this report 
This report consists of six sections: a project summary (Section 1), a description of the approach to data 
collection and analysis (Section 2 – this section), and sections that address each of the four research 
questions (Sections 3 to 6). Attachment 1 contains the survey instrument. 
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3. Extent of pathways 
This section aims to address the first research question: 
To what extent do ACE providers assist learners in their non-accredited ACE courses and VET 
modules to move into accredited VET programs? 
Addressing this research question involves analysin g data that indicates the: 
 proportion of courses offered by ACE providers that offer pathways from non -accredited courses and 
VET modules into VET programs i.e. from 0% to 100% 
 frequency that learners move from non-accredited courses and VET modules into VET programs i.e. 
“never”, “sometimes” or “often”.  
This approach to the analysis is important because providers may offer non -accredited courses and VET 
modules with pathways into VET programs but learners may not actually take advantage of these 
pathways and move into VET programs. 
The project team used frequencies, descriptives and cross-tabulations to determine the proportion  of 
non-accredited courses with pathways into VET programs, and the frequency of pathways from non-
accredited courses and VET modules into VET programs. They used the Chi -square test for independence 
to indicate any association between the proportion of non-accredited courses with pathways and the 
frequency of pathways.  
3.1. Proportion of non-accredited courses with pathways into VET programs 
 Finding 1: The extent to which different RTO providers offer non-accredited courses with pathways 
into VET programs varies significantly – 22.5% of RTO providers indicated only up to 10% of their non-
accredited courses offer pathways, yet another 29.1% of RTO providers indicated between 75% and 
100% of their non-accredited courses offer pathways (Figure 2). 
 Finding 2: The extent to which different non-RTO providers offer non-accredited courses with 
pathways also varies significantly – 19.5% of non-RTO providers indicated they do not offer any non-
accredited courses with pathways, yet another 16.7% of non-RTO providers indicated between 75% 
and 100% of their non-accredited courses offer pathways (Figure 2). 
 
 Sample size  (n)*  
Proportion  RTO Non-RTO 
0% 4 14 
1-10% 3 6 
11-20% 3 7 
21-50% 5 15 
51-75% 4 5 
76-99% 6 3 
100% 3 9 
Don’t know  2 9 
No non-acc 
courses  
1 4 
Total  31 72 
* 6 providers did not indicate RTO/VET status  
Figure 2. Proportion of non-accredited courses with pathways into VET programs: RTO/VET status 
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 Finding 3: Providers were most likely to indicate between 21% and 50%  of their non-accredited 
courses offer pathways into VET programs (Figure 3). 
 Finding 4: RTO providers indicated the highest proportion  of non-accredited courses with pathways 
into VET programs, whereas providers that only offer non-accredited courses indicated the lowest 
proportion  of courses with pathways (Figure 3). 
RTOs                                             
(n=28, SD=1.976)
Non-RTOs                                     
(n=59, SD=2.06)
Non-accred courses only (incl 
hobby courses*)                           
(n=37, SD=1.997)
All providers                                             
(n=92, SD=2.084)
0% (1)
100% (7)
76-99% (6)
51-75% (5)
21-50% (4)
11-20% (3)
1-10% (2)
Finding 3
Finding 4
Finding 4
* Personal, cultural and social development courses, includinghobbby courses and leisure and recreation courses
 
Figure 3. Mean proportion of non-accredited courses with pathways into VET programs  
3.2. Frequency of pathways from non-accredited courses into VET programs 
 Finding 5: RTO providers indicated learners in their non-accredited courses move most frequently into 
VET programs, with 83.9% of learners moving “sometimes” or “often”  into VET programs (Figure 4). 
 Finding 6: Almost 30% of non-RTO providers  did not know how frequently their learners move from 
non-accredited courses into VET programs (Figure 4). 
 
 Sample size  (n)*  
Proportion  RTO Non-RTO 
Never  2 6 
Sometimes 18 31 
Often 8 10 
Don’t know  2 21 
No non-acc 
courses  
1 4 
Total  31 72 
* 6 providers did not indicate RTO/VET status  
 
 
 
 
 
Figure 4. Frequency of movements from non-accredited courses into VET programs: RTO/VET status 
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 Finding 7: Providers were more likely to indicate learners in their non-accredited courses move 
“sometimes” into VET programs (Figure 5). 
 Finding 8: RTO providers indicated learners in their non-accredited courses move most frequently  into 
VET programs, whereas providers that  only offer non-accredited courses  indicated learners in their 
non-accredited courses move least frequently  into VET programs (Figure 5). 
RTOs                                            
(n=28, SD=.5681)
Non-RTOs                                            
(n=47, SD=.5835)
Non-accred courses only 
(incl hobby courses)              
(n=27, SD=.5338)
All providers                                          
(n=79, SD=.5771)
Never (1)
Often (3)
Sometimes (2)
Finding 7
Finding 8
* Personal, cultural and social development courses, includinghobbby courses and leisure and recreation courses
Finding 7
 
 
Figure 5. Mean frequency of movements from non-accredited courses into VET programs 
3.3. Frequency of pathways from VET modules into VET programs 
Finding 9: RTO providers indicated learners in their non-accredited courses move more frequently into 
VET programs than learners in their VET modules – 83.8% of learners in their non-accredited courses 
compared to 67.9% of learners in their VET modules move “sometimes” or “often” into VET programs 
(Figure 6).  
Finding 10: Almost 18% of RTO providers did not know how frequently their learners move from VET 
modules into VET programs (Figure 6), influencing the reliability of  Finding 9. 
 
 
 Sample size  (n)   
Proportion  
Non-acc  
courses 
VET 
modules 
Never  2 0 
Sometimes 18 14 
Often 8 5 
Don’t know  2 5 
No non-acc 
courses  
1 4 
Total  31 28 
 
 
 
 
 
 
Figure 6. Frequency of movements from non-accredited courses and VET modules into VET programs: RTO providers 
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 Finding 11: RTO providers indicated learners in their VET modules move, on average, slightly more 
frequently into VET programs than learners in their non-accredited courses (Figure 7). 
RTOs                                             
(n=28, SD=.5681)
All providers                                           
(n=79, SD=.5771)
RTOs                                             
(n=19,SD=.452)
All providers                                          
(n=21, SD=.539)
Never (1)
Often (3)
Sometimes (2)
Non-accredited courses to accredited VET programs VET modules to accredited VET programs
Finding  11
 
 
Figure 7. Mean frequency of movements from non-accredited courses into VET programs, and from VET modules into 
VET programs: RTO providers and all providers 
3.4. Associations between proportion of non-accredited courses with 
pathways and frequency of pathways from non-accredited courses 
This sub-section presents results from an analysis us ing the Chi-square test for independence to show any 
association between the proportion of non-accredited courses offering a pathway into VET programs and 
the frequency of movements from non-accredited courses into VET programs. 
The null hypothesis (Ho) is that there is no association/relationship between the two variables, and the 
variables are independent. That is, the frequency that learners move from non-accredited courses into 
VET programs is not related to the  proportion of non-accredited courses with pathways into VET 
programs. The alternative hypothesis (Ha) is that there is an association/relationship between the two 
variables, and the variables are dependent.  
Finding 12: The Chi-square analysis found the frequency that learners move from non-accredited courses 
into VET programs is related to the extent to which providers offer non -accredited courses with pathways 
into VET programs (Table 2). 
Table 2. Association between the proportion of non-accredited courses with pathways and frequency of pathways 
Chi-square value  Significance (p)  Sample size  (n)  
7.083 .029 75 
3.5. Section summary 
This section of the report examined the extent to which ACE providers support pathways for learners in 
non-accredited courses and VET modules into VET programs as indicated by the: 
 proportion  of their non-accredited courses and VET modules with pathways into VET programs  
 frequency that learners in their non-accredited courses and VET modules move into VET programs.  
 Key findings are summarised in Table 3 on the following page. 
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Table 3. Key findings for Research Question 1: Extent of pathways 
Non-accredited courses  
with pathways into VET 
programs 
 The extent to which different provider  offer  non-accredited courses with pat hways 
into VET programs varies significantly:  
  22.5% of RTO providers indicated only up to 10% of their non -accredited courses 
offer pathways, yet another  29.1% of RTO providers indicated between 75% and 
100% of their  non-accredited courses offer  pathways  
  19.5% of non-RTO providers indicated they do not offer any non-accredited 
courses with pathways, yet another 16.7% of non-RTO providers indicated 
between 75% and 100% of their non-accredited courses offer pathways. 
 On average, between 21% and 50% of non-accredited courses offer pathways into 
VET programs 
 RTO providers  indicated the highest proportion  of  non-accredited courses with 
pathways  
 Providers that only  offer non-accredited courses indicated the lowest proportion  of 
non-accredited courses with pathways  
Frequency  of  
movements:  Non-
accredited courses  into 
VET programs 
 Learners are more likely to move “sometimes” from non-accredited courses into VET 
programs. 
 Almost 30% of non-RTO providers did not know how frequently their learners move 
from non-accredited courses into VET programs.  
 Chi-square analysis: The frequency that learners move from non-accredited courses 
into VET programs is  related to the extent they offer non -accredited courses with 
pathways  
Frequency  of  
movements:  VET 
modules  into VET 
programs 
 Learners in VET modules move slightly more frequently into VET programs than 
learners in non-accredited courses  
 Almost 18% of RTO providers did not know how frequently their learners move from 
VET modules into VET programs  
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4. Characteristics of providers that support 
pathways 
This section aims to address the second research question: 
What are the characteristics of providers that influence pathways for learners?  
Addressing this research question involved analysing data on the proportion  of courses with pathways 
from non-accredited courses into VET programs, and the frequency of pathways from non-accredited 
courses and VET modules into VET programs against several provider characteristics . These 
characteristics include location (State/territory, RRMA class ification, and level of 
disadvantage/advantage), profile of workers (all workers, paid tutors, volunteers, and paid 
support/admin staff), age of provider (time operating as an organisation and, if applicable, as an RTO), 
courses (level, type and cost), and learners (target groups and number of learners).  
The project team used descriptives and cross-tabulations to identify provider characteristics that 
influence the proportion  of non-accredited courses with pathways and the frequency of pathways; and 
the Chi-square test for independence to identify any associations between pathways and provider 
characteristics.  
4.1. Location 
Finding 13: Providers located in Victoria, New South Wales and Tasmania indicated the highest 
proportion  of non-accredited courses with pathways into VET programs (Table 4). 
Finding 14: Providers in rural locations (based on the RRMA classification) indicated the highest 
proportion  of non-accredited courses with pathways into VET programs (Table 4).  
Finding 15: Providers in disadvantaged locations  (i.e. scores of less than 1000 in the Index of Relative 
Socio-economic Advantage and Disadvantage) indicated the highest proportion of non-accredited courses 
with pathways into VET programs (Table 4).  
Table 4. Mean proportion of non-accredited courses with pathways into VET programs: Location 
Location Mean 
Standard 
deviation (SD) 
Sample size  (n)  
State and territory    
New South Wales 4.20 1.687 10 
Victoria 4.37 2.059 38 
South Australia 2.93 1.58 15 
Western Australia 2.11 1.453 9 
Tasmania 4.00 2.251 16 
RRMA classification    
Metropolitan 3.39 2.212 41 
Regional 3.56 1.944 9 
Rural 4.23 1.941 40 
Level of disadvantage/advantage (IRSAD)    
800-899 4.13 1.76 16 
900-999 3.96 2.052 48 
1000-1099 3.27 2.12 15 
≥1100 2.75 2.301 12 
All providers 3.75 2.084 92 
Note: Small samples (less than 5) are not included in this tabl e, such as providers in remote locations ( n=2). Therefore, total 
sampl e size in this table and other tables in this report do not add up to 109  providers.  
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Finding 16: Providers in New South Wales indicated learners in their non-accredited courses and VET 
modules move most frequently into VET programs (Table 5). 
Finding 17: Providers in regional locations indicated learners in their non-accredited courses move most 
frequently into VET programs, whereas providers in rural locations indicated learners in their VET 
modules move most frequently into VET programs (Table 5). 
Finding 18: Providers in disadvantaged locations  indicated learners in their non-accredited courses and 
VET modules move most frequently into VET programs (Table 5). 
Table 5. Mean frequency of movements from non-accredited courses and VET modules into VET programs: Location 
Location Mean 
Standard 
deviation (SD) 
Sample size  (n)  
State and territory:  Frequency of pathways from non -accredited courses     
New South Wales 2.30 .483 10 
Victoria 2.086 .6122 35 
South Australia 2.00 .6325 11 
Tasmania 2.20 .5606 12 
State and territory:  Frequency of pathways from VET modules    
New South Wales 2.50 .535 8 
Victoria 2.11 .333 9 
RRMA classification:  Frequency of pathways from non-accredited courses     
Metropolitan 2.031 .6468 32 
Regional 2.375 .5175 8 
Rural 2.132 .5267 38 
RRMA classification:  Frequency of pathways from VET modules     
Metropolitan 2.00 .535 8 
Rural 2.30 .483 10 
Level of disadvantage/advantage  (IRSAD):  Frequency of pathways from non -accredited courses     
< 1000 2.164 .5532 61 
≥ 1000 1.941 .6587 17 
Level of disadvantage/advantage  (IRSAD):  Frequency of pathways from VET modules     
< 1000 2.36 .497 14 
≥ 1000 1.83 .408 6 
All providers: Frequency of pathways from non-accredited courses 2.114 .5771 79 
All providers: Frequency of pathways from VET modules 2.24 .539 21 
Note: Small samples (less than 5) are not included in this tabl e.  
4.2. Workers 
Finding 19: Large providers with over 100 workers indicated the highest proportion of non-accredited 
courses with pathways into VET programs, whereas very small providers with less than 10 workers  
indicated the lowest proportion  of non-accredited courses with pathways into VET programs (Table 6). 
Finding 20: Providers with no paid tutors indicated the lowest proportion  of non-accredited courses with 
pathways into VET programs (Table 6).  
Finding 21: Providers with no volunteers indicated the highest proportion  of non-accredited courses with 
pathways into VET programs, whereas providers where the majority of workers are volunteers (76-100% 
of all workers)  indicated the lowest proportion  of non-accredited courses with pathways (Table 6). 
Finding 22: Providers with no paid support/admin staff  indicated the lowest proportion of non-accredited 
courses with pathways into VET programs ( Table 6).  
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Table 6. Mean proportion of non-accredited courses offering pathways into VET programs: Workers 
Workers Mean 
Standard 
deviation (SD) 
Sample size  (n)  
 Number of workers     
<10 workers 3.65 2.273 46 
10-25 workers 4.00 1.612 21 
26-50 workers 3.00 1.789 11 
51-100 workers 4.25 2.375 8 
>100 workers 4.33 2.338 6 
Paid tutors as a  % of workers     
No paid tutors 2.79 2.259 14 
1-20% of all workers 3.97 2.024 32 
21-75% of all workers 3.79 2.024 29 
76-100% of all workers 3.88 2.09 16 
Volunteers as a % of workers     
No volunteers 4.56 2.297 9 
1-20% of all workers 4.41 2.074 35 
21-75% of all workers 3.63 1.843 27 
76-100% of all workers 2.70 1.976 20 
Paid support/admin staff  as  a % of workers     
No paid support/admin staff 2.00 1.732 7 
1-20% of all workers 3.98 2.109 61 
21-75% of all workers 3.65 1.872 20 
All providers 3.75 2.084 92 
Note: Small samples (less than 5) are not included in this tabl e.  
 
Finding 23: Medium-sized providers with 51 to 100 workers and large providers with over 100 workers  
indicated learners in their non-accredited courses move most frequently into VET programs (Table 7). 
Finding 24: Very small providers with less than 10 workers indicated learners in their VET modules move 
least frequently into VET programs (Table 7). 
Finding 25: Providers with no paid tutors indicated learners in their VET modules move least frequently 
into VET programs (Table 7). 
Finding 26: Providers where the majority of workers are volunteers (76-100% of all workers) indicated 
learners in their VET modules move least frequently into VET programs (Table 7). 
Finding 27: Providers with no paid support/admin staff indicated learners in their non-accredited courses 
move least frequently into VET programs (Table 7). 
Table 7. Mean frequency of movements from non-accredited courses and VET modules into VET programs: Workers 
Workers Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Number of workers:  Frequency of pathways from non-accredited courses     
<10 workers 2.026 .5843 39 
10-25 workers 2.20 .4104 20 
26-50 workers 2.00 .7071 9 
51-100 workers 2.50 .5477 6 
>100 workers 2.50 .5477 6 
Number of workers:  Frequency of pathways from VET modules     
<10 workers 2.00 .577 7 
 Adult Learning Australia  Page | 22 
 
Workers Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Paid tutors as a  % of workers:  Frequency of pathways from non-accredited courses     
No paid tutors 1.90 .7379 10 
1-20% of all workers 2.179 .4756 28 
21-75% of all workers 2.00 .6086 28 
76-100% of all workers 2.417 .5149 12 
Paid tutors as a  % of workers:  Frequency of pathways from VET modules     
1-20% of all workers 2.20 .447 5 
21-75% of all workers 2.20 .632 10 
Volunteers as a % workers: Frequency of pathways from non-accredited courses     
No volunteers 2.40 .5477 5 
1-20% of all workers 2.212 .5999 33 
21-75% of all workers 2.12 .526 25 
76-100% of all workers 1.80 .5606 15 
Volunteers as a % workers: Frequency of pathways from VET modules     
1-20% of all workers 2.25 .463 8 
21-75% of all workers 2.00 .5777 7 
Paid support/admin staff  as  a % of workers: Frequency of pathways from non-accredited courses     
No paid support/admin staff 1.571 .7868 7 
1-20% of all workers 2.113 .4666 53 
25-75% of all workers 2.235 .6642 17 
Paid support/admin staff  as  a % of workers: Frequency of pathways from VET modules     
1-20% of all workers 2.27 .467 11 
25-75% of all workers 2.13 .641 8 
All providers: Frequency of pathways from non-accredited courses 2.114 .5771 79 
All providers: Frequency of pathways from VET modules 2.24 .539 21 
Note: Small samples (less than 5) are not included in this tabl e.  
4.3. Age of provider (time operating as an organisation and/or an RTO)  
Finding 28: Providers operating for between 6 and 10 years  indicated the highest proportion of non-
accredited courses with pathways into VET programs ( Table 8).  
Finding 29: Providers that became RTOs between 1996 and 2000  indicated the  highest proportion of non-
accredited courses with pathways into VET programs ( Table 8).  
Table 8. Mean proportion of non-accredited courses offering pathways into VET programs: Time/year operating as 
an organisation and/or RTO 
Time/year operating Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Time operating as an organisation    
6-10 years 4.30 2.312 10 
> 10 years   3.64 2.039 81 
Year commencing as an RTO    
Prior to 1995 4.00 1.512 10 
1996-2000 5.80 1.095 7 
Since 2001 5.25 1.708 5 
All RTOs 4.14 1.818 28 
All providers 3.75 2.084 92 
Note: Small samples (less than 5) are not included in this tabl e.  
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Finding 30: Providers that became RTOs prior to 1995 indicated learners in their VET modules move most 
frequently into VET programs (Table 9). 
Table 9. Mean frequency of movements from non-accredited courses and VET modules into VET programs: Time/ 
year operating as an organisation and/or an RTO 
Time/year operating Mean 
Standard 
deviation (SD) 
Sample size  (n)  
 Time operating as an organisation: Frequency of pathways from non-accredited courses     
6-10 years 2.091 .5394 11 
> 10 years   2.104 .5807 67 
Time operating as an organisation: Frequency of pathways from VET modules     
> 10 years 2.25 .550 20 
Year commencing as an RTO: Frequency of pathways from non-accredited courses     
Prior to 1995 2.25 .7071 8 
1996-2000 2.167 .4082 6 
All RTOs  2.214 .5681 28 
Year commencing as an RTO: Frequency of pathways from VET modules     
Prior to 1995 2.43 .535 7 
All RTOs 2.26 .452 19 
All providers: Frequency of pathways from non-accredited courses 2.114 .5771 79 
All providers: Frequency of pathways from VET modules 2.24 .539 21 
Note: Small samples (less than 5) are not included in this tabl e.  
 
4.4. Courses 
Finding 31: Over 90% of providers surveyed offer non-accredited courses, whereas only a small 
proportion of providers offer  Diploma programs (3.7%) and Advanced Diploma programs  (0.9%)     
(Figure 8). 
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Figure 8. Proportion of providers offering courses: Level of courses/programs 
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Finding 32: Around 80% of providers surveyed offer personal, cultural and social development courses ; 
and many providers also offer courses in employment skills (61.5%), adult literacy  (54.1%), and adult 
numeracy (45%) (Figure 9). 
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Figure 9. Proportion of providers offering courses: Type of courses/programs 
Finding 33: Providers offering Certificate III programs indicated the highest proportion  of non-accredited 
courses with pathways into VET programs (Table 10). 
Finding 34: Acknowledging the small sample size (n=5), providers that offer courses at a cost of between 
$201 and $500 indicated the highest proportion of non-accredited courses with pathways into VET 
programs (Table 10). 
Finding 35: Providers that offer mixed field VET programs and training packages indicated the highest 
proportion  of non-accredited courses with pathways into VET programs (Table 10). 
Finding 36: Providers that offer personal, cultural and development courses  (including hobby courses 
and leisure and recreation courses) indicated the lowest proportion  of non-accredited courses with 
pathways into VET programs (Table 10).  
Table 10. Mean proportion of non-accredited courses offering pathways into VET programs: Courses 
Level, cost and type of course Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Level of courses offered    
Non-accredited courses 3.86 2.058 88 
VET modules 4.75 1.293 20 
Certificate I 4.59 1.755 37 
Certificate II 4.80 1.623 35 
Certificate III 4.93 1.299 27 
Certificate IV 4.69 1.537 16 
Cost of courses offered    
< $50 3.25 2.291 18 
$51-$100 3.94 1.886 14 
$101-$200 4.00 2.828 11 
$201-$500 5.20 1.304 5 
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Type of courses offered    
Adult literacy 4.41 1.818 50 
Adult numeracy 4.33 1.714 43 
Employment skills 4.32 1.706 59 
Personal, cultural, and development courses (including hobby courses) 3.48 1.996 75 
Mixed field VET programs 4.52 1.31 23 
Pre-vocational 4.29 1.784 38 
Training packages 4.51 1.761 41 
All providers 3.75 2.084 92 
Note: Small samples (less than 5) are not included in this tabl e.  
 
Finding 37: Providers that offer VET modules and Certificate III programs indicated learners in their non-
accredited courses move most frequently  into VET programs (Table 11). 
Finding 38: Providers that offer Certificate IV programs  indicated learners in VET modules move most 
frequently into VET programs (Table 11). 
Finding 39: Acknowledging the small sample size ( n=5), providers that charge between $201 and $500 for 
non-accredited courses indicated learners move most frequently into VET programs (Table 11). 
Finding 40: Providers that offer mixed field VET programs indicated learners in their non-accredited 
programs and VET modules move most frequently into VET programs (Table 11). 
Table 11. Mean frequency of movements from non-accredited courses and VET modules into VET programs: Courses 
Type, cost and level of course Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Type of courses offered: Frequency of pathways from non-accredited courses     
Non-accredited courses 2.132 .5737 76 
VET modules 2.474 .513 19 
Certificate I 2.289 .5651 38 
Certificate II 2.371 .4902 35 
Certificate III 2.429 .504 28 
Certificate IV 2.353 .4926 17 
Other 2.286 .7559 7 
Type of courses offered: Frequency of pathways from VET modules     
Non-accredited courses 2.24 .539 21 
VET modules 2.36 .497 14 
Certificate I 2.27 .458 15 
Certificate II 2.25 .447 16 
Certificate III 2.29 .470 17 
Certificate IV 2.45 .522 11 
Cost of courses offered: Frequency of pathways from non-accredited courses     
< $50 2.00 .5941 18 
$51-$100 2.07 .6157 14 
$101-$200 1.818 .4045 11 
$201-$500 2.60 .5477 5 
Level of courses offered: Frequency of pathways from non-accredited courses     
Adult literacy 2.234 .5197 47 
Adult numeracy 2.25 .543 40 
Employment skills 2.255 .517 55 
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Type, cost and level of course Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Personal, cultural, and development courses (incl. hobby courses) 2.079 .6038 63 
Mixed field VET programs 2.476 .5118 21 
Pre-vocational 2.343 .5392 35 
Training packages 2.30 .5164 40 
Other 2.250 .500 4 
Level of courses offered: Frequency of pathways from VET modules     
Adult literacy 2.31 .48 13 
Adult numeracy 2.31 .48 13 
Employment skills 2.28 .461 18 
Personal, cultural, and development courses (including hobby courses) 2.23 .599 13 
Mixed field VET programs  2.38 .506 13 
Pre-vocational 2.33 .492 12 
Training packages 2.29 .470 17 
All providers: Frequency of pathways from non-accredited courses 2.114 .5771 79 
All providers: Frequency of pathways from VET modules 2.24 .539 21 
Note: Small samples (less than 5) are not included in this tabl e.  
4.5. Learners 
Finding 41: Providers were most likely  to indicate that they target older people (77.1% of all providers) 
and parents (68.8% of all providers) (Figure 10). 
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Figure 10. Proportion of providers targeting specific learner groups 
 Adult Learning Australia  Page | 27 
 
Finding 42: Providers that target long-term unemployed and parents indicated the highest proportion  of 
non-accredited courses with pathways into VET programs (Table 12). 
Finding 43: Providers that attract between 51 and 100 learners each year  indicated the highest 
proportion  of non-accredited courses with pathways into VET programs (Table 12).  
Table 12. Mean proportion of non-accredited courses offering pathways into VET programs: Learners 
Learners Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Target groups    
Youth 3.97 2.023 33 
Parents 4.05 1.887 63 
Older people 3.74 1.97 70 
People from NESB backgrounds 3.89 1.894 36 
People with disabilities 3.88 2.096 50 
Long-term unemployed 4.10 1.857 51 
Number of learners  each year     
< 50 learners 3.89 2.447 18 
51-100 learners 4.24 2.538 17 
101-200 learners 3.42 1.443 12 
201-500 learners 3.92 2.178 13 
501-1000 learners 3.17 1.941 6 
< 1,000 learners 3.92 1.73 12 
All providers 3.75 2.084 92 
Note: Small samples (less than 5) are not included in this tabl e.  
 
Finding 44: Providers that target youth aged between 15 and 19 years indicated learners in their VET 
modules move most frequently  into VET programs (Table 13). 
Finding 45: Large providers with over 1,000 learners each year indicated learners in their non-accredited 
programs move most frequently into VET programs (Table 13). 
Finding 46: Small providers with less than 50 learners each year indicated learners in their non-
accredited programs move least frequently into VET programs (Table 13). 
Table 13. Mean frequency of movements from non-accredited courses into VET programs: Learners 
Learners Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Target groups: Frequency of pathways from non-accredited courses     
Youth 2.233 .5683 30 
Parents 2.268 .5219 56 
Older people 2.129 .5576 62 
People from NESB backgrounds 2.242 .5607 33 
People with disabilities 2.14 .5598 43 
Long-term unemployed 2.271 .5355 48 
Target groups: Frequency of pathways from VET modules     
Youth 2.56 .527 9 
Parents 2.24 .562 17 
Older people 2.29 .588 17 
People from NESB backgrounds 2.14 .378 7 
People with disabilities 2.17 .577 12 
Long-term unemployed 2.07 .458 15 
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Learners Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Number of learners: Frequency of pathways from non-accredited courses     
< 50 learners 1.941 .5557 17 
51-100 learners 2.20 .6781 15 
101-200 learners 2.20 .4216 10 
201-500 learners 2.091 .5394 11 
501-1001 learners 2.20 .8367 5 
< 1,000 learners 2.333 .5000 9 
All providers: Frequency of pathways from non-accredited courses  2.114 .5771 79 
All providers: Frequency of pathways from VET modules 2.24 .539 21 
Note: Small samples (less than 5) are not included in this ta bl e.  
4.6. Associations between pathways and characteristics of providers  
This sub-section presents results from an analysis using the Chi -square test for independence to show any 
associations between the:  
 proportion  of non-accredited courses offering a pathway into VET programs and different provider 
characteristics i.e. RTO/VET status, location, target groups, and level and type of courses offered 
 frequency of movements from non-accredited courses into VET programs and different provider  
characteristics  (same characteristics as above). 
The null hypothesis (Ho) in both cases is that there is no association/relationship between two variables. 
For example, the proportion of non-accredited courses with pathways into VET programs does not change 
if a provider targets people with disabilities. An alternative hypothesis (Ha) is that there is an 
association/relationship between two variables. For example, the frequency of movements from non-
accredited courses into VET programs changes if providers offer Certificate III programs. 
Only those provider characteristics that meet the main condition of the Chi -square test that the expected 
count for each cell is at least five or greater have been analysed and included in the following two tables 
as well as all other tables in this report that present results from the Chi-square analysis. To meet this 
condition, the project team combined rows and columns of some characteristics. The sample size for the 
number of providers that offer VET modules is too small for Chi -square analysis. 
Finding 47: The Chi-square analysis found the proportion of non-accredited courses with pathways into 
VET providers is related to whether providers (Table 14): 
 offer training packages, and courses in employment skills, adult numeracy, and adult literacy 
 offer Certificate II, Certificate III, Certificate I, and pre-vocational programs 
 target parents and long-term unemployed 
 are located in disadvantaged areas. 
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Table 14. Associations between the proportion of non-accredited courses with pathways into VET programs and 
provider characteristics 
Provider characteristics  Chi-square value  Significance (p)  Sample size  (n)  
Type of course/program: Employment skills  25.808 .000 59 
Level of course/program: Certificate II  18.678 .000 35 
Level of course/program: Certificate III  17.633 .001 27 
Type of course/program: Adult  numeracy  16.739 .001 43 
Type of course/program: Adult  literacy  15.243 .002 50 
Type of course/program: Training  packages  14.294 .003 41 
Level of course/program: Certificate I  13.182 .004 37 
Target group: Parents  12.698 .005 63 
Type of course/program: Pre-vocational  12.175 .007 38 
Target group: Long-term unemployed 11.855 .008 51 
Level of disadvantage/advantage (IRSAD: <1000 &  ≥1000)  8.662 .034 91 
Target group: People from NESB  6.004 .111 36 
RRMA classification (metro, and regional/rural/ remote) 4.084 .252 92 
Target group: Youth 2.252 .522 33 
RTO/VET status  1.935 .586 28 
Target group: People with disabilities  .663 .882 50 
p  < .05 
 
The following Chi-square analysis involved combining  frequency levels of “never” and “sometimes” into 
“not often” and retaining “often”.  
Finding 48: The Chi-square analysis found the frequency of pathways is related to whether providers 
(Table 15): 
 offer Certificate III, VET modules, Certificate II, pre-vocational, and Certificate I programs. 
 target parents and long-term unemployed 
 offer training packages and courses in employment skills. 
Table 15. Associations between frequency of pathways from non-accredited courses into VET programs and provider 
characteristics 
Provider characteristics  Chi-square value  Significance (p)  Sample size  (n)  
Level of course/program: Certificate III  9.933 .002 28 
Level of course/program: VET modules  8.594 .003 19 
Level of course/program: Certificate II  7.364 .007 35 
Type of course/program: Pre-vocational  7.364 .007 35 
Target group: Parents  6.269 .012 56 
Level of course/program: Certificate I  5.433 .020 38 
Target group: Long-term unemployed 4.982 .026 48 
Type of course/program: Training  packages  4.347 .037 40 
Type of course/program: Employment skills  4.092 .043 55 
Type of course/program: Adult  numeracy  2.398 .122 40 
Target group: People from NESB  1.821 .177 33 
Type of course/program: Adult  li teracy 1.567 .211 47 
Target group: Youth 1.431 .232 30 
RTO/VET status  .512 .474 28 
RRMA classification (metropolitan, and regional, rural 
and remote combined)  
.025 .874 79 
Target group: People with disabilities  .12 .913 43 
p  < .05 
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4.7. Section summary 
The aim of this section was to identify those characteristics that support pathways for learners from non -
accredited courses and VET modules into VET programs. Key findings are summarised in Table 16. 
Table 16. Key findings for Research Question 2: Provider characteristics influencing pathways 
Highest proportion  of 
non-accredited courses  
with pathways into VET 
programs 
 Providers in New South, Victoria and Tasmania  
 Providers in rural  locations  
 Providers in disadvantaged locatio ns 
 Large providers with over 100 workers  
 Providers became RTOs between 1996 and 2000  
 Providers offer Certificate II I programs, mixed field VET programs, and  training 
packages  
 Average cost of course between $201 and $500  
 Providers target long-term unemployed and parents  
 Chi-square analysis: 
  Providers offer training packages, and courses in employment skil ls, adult  
numeracy, and adult literacy  
  Providers offer  Certificate II , Certificate II I,  Certificate I, and pre -vocational  
programs 
  Providers target parents and long-term unemployed 
  Providers in disadvantaged locations  
Lowest proportion  of 
non-accredited courses  
with pathways  
 Less than 10 workers  
 No paid tutors  
 No paid support/admin staff  
 Volunteers (76-100% of all workers)  
Highest frequency  of 
movements:  Non-
accredited courses  into 
VET programs 
 Providers in New South Wales  
 Providers in disadvantaged locations  
 Large providers with over 1,000 learners each year  
 Providers became RTOs prior to 1995  
 Providers offer mixed field VET programs, VET modules and Certif icate II I  programs  
 Average cost of course between $201 and $500  
 Chi-square analysis: 
  Providers offer Certificate II I,  VET modules, Certificate II,  and pre -vocational, and 
Certificate I  programs  
  Providers offer training packages and courses in employment sk ills 
  Providers target parents and long-term unemployed 
Lowest frequency  of  
movements:  Non-
accredited courses  into 
VET programs 
 Less than 10 workers  
 No paid tutors  
 No paid support/admin staff  
 Volunteers (76-100% of all workers)  
Highest frequency  of 
movements:  VET 
modules  into VET 
programs 
 Providers in New South Wales  
 Providers in rural  locations  
 Providers in disadvantaged locations  
 Providers became RTOs prior to 1995  
 Providers offer Certificate IV and mixed field VET programs  
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5. Impact of provider awareness of the 
Australian VET System on pathways 
This section aims to address the third research question: 
Do awareness levels of ACE providers in relation to the Australian Vocational and Education 
Training (VET) System influence their ability to provide pathway s for learners? 
The analysis in this section focuses on questions from the survey about:  
 provider awareness  of key elements of the Australian VET System, which include the Australian 
Qualifications Framework (AQF), Australian Quality Training Framework (AQ TF), user choice, 
apprenticeships and traineeships, Recognition of Prior Learning (RPL), fee -for-service VET, the 
National Reform Agenda, and the 2008 Ministerial Declaration on Adult Community Education  
 the extent to which providers assess their learners for prior learning  or arrange assessment as a key 
indicator of their awareness of the Australian VET System.  
The project team used descriptives and cross-tabulations to determine whether provider awareness of 
the Australian VET System influences the proportion of non-accredited courses with pathways and the 
frequency of pathways; and the Chi-square test for independence to identify any associations between 
pathways and provider awareness. 
5.1. Awareness of the Australian VET System and its key elements  
ACE providers responded to a survey question about their awareness of the Australian VET System and 
key elements of this system. Highlighted data in Table 17 represents the highest response for each 
element. For example, 67.7% of RTOs indicated high awareness of the Australian Quality Training 
Framework (AQTF), whereas 44.4% of non-RTOs indicated medium awareness of Recognition of Prior 
Learning. 
Finding 49: RTOs were more likely to indicate a higher level of awareness of the Australian VET System 
than non-RTOs. RTOs were most likely to indicate ‘medium’ or ‘high’ awareness of the Australian VET 
System, whereas non-RTOs were most likely to indicate ‘low’ or ‘medium’ awareness of the Australian 
VET System. Both RTOs and non-RTOs were most likely to indicate ‘low’ awareness of apprenticeships and 
traineeships (Table 17). 
Table 17. Provider awareness of the Australian VET System: RTO/VET status 
Element Nil  Low Medium High 
Don’t 
know 
Australian VET System (as a  whole)       
RTOs 0.0% 16.1% 16.1% 58.1% 3.2% 
Non-RTOs 12.5% 29.2% 41.7% 13.9% 2.8% 
Australian Qualifications Framework (AQF)       
RTOs 3.2% 9.7% 16.1% 61.3% 3.2% 
Non-RTOs 19.4% 33.3% 26.4% 15.3% 5.6% 
Australian Quality Training  Framework (AQTF)       
RTOs 3.2% 12.9% 6.5% 67.7% 3.2% 
Non-RTOs 20.8% 34.7% 26.4% 13.9% 4.2% 
User  choice      
RTOs 6.5% 12.9% 38.7% 29.0% 6.5% 
Non-RTOs 22.2% 26.4% 31.9% 9.7% 9.7% 
Apprenticeships and traineeships       
RTOs 3.2% 48.4% 29.0% 9.7% 3.2% 
Non-RTOs 20.8% 34.7% 31.9% 6.9% 5.6% 
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Element Nil  Low Medium High 
Don’t 
know 
Recognition of prior learning  (RPL)       
RTOs 0.0% 12.9% 22.6% 54.8% 3.2% 
Non-RTOs 15.3% 12.5% 44.4% 22.2% 5.6% 
Fee-for-service VET      
RTOs 12.9% 12.9% 19.4% 45.2% 3.2% 
Non-RTOs 20.8% 37.5% 26.4% 8.3% 6.9% 
National Reform Agenda      
RTOs 9.7% 19.4% 48.4% 12.9% 3.2% 
Non-RTOs 36.1% 34.7% 19.4% 1.4% 8.3% 
2008 Ministerial Declaration on ACE       
RTOs 6.5% 9.7% 41.9% 32.3% 3.2% 
Non-RTOs 26.4% 25.0% 29.2% 16.7% 2.8% 
n = 31 (RTOs), n = 72 (non-RTOs)  
Table 18 shows how the level of awareness of the Australian VET System and each element influences the 
proportion  of non-accredited courses with pathways; the frequency of movements for learners from non-
accredited courses into VET programs; and the frequency of movements for learners from VET modules 
into VET programs.  
Finding 50: Providers with high awareness  of fee-for-service VET, user choice and RPL, and medium 
awareness of the 2008 Ministerial Declaration on ACE  indicated the highest proportion  of non-accredited 
courses with pathways (Table 18). 
Finding 51: Providers with high awareness  of fee-for-service VET indicated the highest frequency  of 
movements from non-accredited courses into VET programs (Table 18). 
Finding 52: Acknowledging the small sample size, providers with high awareness of user choice indicated 
the highest frequency of movements from VET modules into VET programs (Table 18). 
Finding 53: Providers with no (nil) awareness of the Australian VET System and its key elements, except 
for the 2008 Ministerial Declaration on ACE, indicated the lowest proportion  of courses with pathways 
and the lowest frequency of movements from non-accredited courses into VET programs (Table 18). 
Table 18. Impact of provider awareness of the Australian VET System on the proportion of non-accredited courses 
with pathways and frequency of pathways 
Element Nil Low Medium High All 
Australian VET System      
Prop of non-acc courses 1.67 (n=6, SD=1.633) 1.95 (n=22, SD=1.527) 4.43 (n=30, SD=1.654) 4.59 (n=29, SD=1.763) 3.67(n=87, SD=2.044) 
Freq of pathways (non-acc) 1.333 (n=6, SD=.5164) 2 (n=12, SD=.603) 2.179 (n=28, SD=.4756) 2.241 (n=29, SD=.511) 2.107 (n=75, SD=.5593) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.33 (n=15, SD=.488) 2.21 (n=19, SD=.535) 
Australian Quality Training Framework (AQTF)      
Prop of non-acc courses 1.67 (n=12, SD=1.371) 3.22 (n=23, SD=1.731) 3.91 (n=22, SD=2.158) 4.68 (n=28, SD=1.847) 3.66 (n=85, SD=2.068) 
Freq of pathways (non-acc) 1.571 (n=7, SD=.7868) 2.176 (n=17, SD=.393) 1.95 (n=20, SD=.5104) 2.31 (n=29, SD=.5414) 2.11 (n=73, SD=.5667) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.23 (n=13, SD=.439) 2.17 (n=18, SD=.514) 
Australian Quality Training Framework (AQF)      
Prop of non-acc courses 1.67 (n=12, SD=1.371) 3.11 (n=27, SD=1.805) 4.28 (n=18, SD=2.109) 4.62 (n=29, SD=1.781) 3.66 (n=86, SD=2.056) 
Freq of pathways (non-acc) 1.571 (n=7, SD=.7868) 2.048 (n=21, SD=.4976) 2.063 (n=16, SD=.4425) 2.3 (n=30, SD=.5350) 2.108 (n=74, SD=.5630) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.29 (n=14, SD=.469) 2.21 (n=19, SD=.535) 
User choice      
Prop of non-acc courses 1.87 (n=15, SD=1.407) 3.15 (n=20, SD=1.785) 4.4 (n=30, SD=1.754) 4.82 (n=17, SD=2.215) 3.72 (n=82, SD=2.074) 
Freq of pathways (non-acc) 1.75 (n=12, SD=.7538) 1.933 (n=15, SD=.2582) 2.296 (n=27, SD=.5417) 2.187 (n=16, SD=.4031) 2.1 (n=70, SD=.5424) 
Freq of pathways (modules) Sample size small Sample size small 2.11 (n=9, SD=.333) 2.56 (n=6, SD=.548) 2.22 (n=18, SD=.548) 
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Element Nil Low Medium High All 
Apprenticeships and traineeships      
Prop of non-acc courses 2.15 (n=13, SD=1.345) 3.42(n=38, SD=2.139) 4.46 (n=26, SD=1.881) 4.25 (n=8, SD=1.581) 3.62 (n=85, SD=2.035) 
Freq of pathways (non-acc) 1.7 (n=10, SD=.6749) 2.1 (n=30, SD=.5477) 2.28 (n=25, SD=.5416) 2.0 (n=8, SD=.000) 2.096 (n=73, SD=.5569) 
Freq of pathways (modules) Sample size small 1.89 (n=9, SD=.333) 2.29 (n=7, SD=.488) Sample size small 2.17 (n=18, SD=.514) 
Recognition of prior learning (RPL)      
Prop of non-acc courses 2.11 (n=9, SD=1.537) 2.85 (n=13, SD=2.154) 3.35 (n=31, SD=1.907) 4.78 (n=32, SD=1.791) 3.68 (n=85, SD=2.060) 
Freq of pathways (non-acc) 1.2 (n=5, SD=.4472) 2.00 (n=10, SD=.000) 2.115 (n=26, SD=.5883) 2.281 (n=32, SD=.5227) 2.11 (n=73, SD=.5667) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.25 (n=12, SD=.452) 2.17 (n=18, SD=.514) 
Fee-for-service VET      
Prop of non-acc courses 1.71 (n=14, SD=1.326) 2.93 (n=27, SD=1.774) 4.48 (n=21, SD=1.914) 5.14 (n=22, SD=1.521) 3.69 (n=84, SD=2.071) 
Freq of pathways (non-acc) 1.545 (n=11, SD=.6876) 2.053 (n=19, SD=.2294) 2.174 (n=23, SD=.5762) 2.4 (n=20, SD=.5026) 2.110 (n=73, SD=.5667) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.25 (n=12, SD=.452) 2.17 (n=18, SD=.514) 
National Reform Agenda      
Prop of non-acc courses 2.17 (n=24, SD=1.373) 3.7 (n=27, SD=2.016) 4.96 (n=27, SD=1.891) 3.8 (n=5, SD=1.924) 3.67 (n=83, SD=2.084 ) 
Freq of pathways (non-acc) 1.722 (n=18,SD=.5745) 2.143 (n=21, SD=.3586) 2.296 (n=27, SD=.6086) 2.2 (n=5, SD=.4472) 2.099 (n=71, SD=.5645) 
Freq of pathways (modules) Sample size small 2.17 (n=6, SD=.753) 2.2 (n=10, SD=.422) Sample size small 2.17 (n=18, SD=.514) 
2008 Ministerial Declaration on ACE      
Prop of non-acc courses 2.65 (n=17, SD=1.73) 2.4 (n=20, SD=1.957) 4.97 (n=30, SD=1.608) 4 (n=20, SD=1.947) 3.7 (n=87, SD=2.075) 
Freq of pathways (non-acc) 1.714 (n=14, SD=.6112) 2.071 (n=14, SD=.2673) 2.241 (n=29, SD=.511) 2.278 (n=18, SD=.6691) 2.12 (n=75, SD=.5685) 
Freq of pathways (modules) Sample size small Sample size small 2.4 (n=10, SD=.516) 2.2 (n=5, SD=.447) 2.21 (n=19, SD=.535) 
Key: Non-accredited courses with pathways Frequency of pathways (non-accredited courses) Frequency of pathways (VET modules)   
5.2. Recognition of prior learning 
A key indicator of provider awareness of the Australian VET System  is the extent to which providers 
identify the need to recognise a learner’s prior knowledge and experience, and then take action to 
address this need. 
Finding 54: Almost one-half (45%) of providers “sometimes” and another one -third of providers “never” 
(33.9%) assess learners for their prior learning or arrange for their learners to be assessed elsewhere 
(Figure 11).  
Never (n=37), 
33.9%
Sometimes 
(n=49), 45.0%
Often (n=19), 
17.4%
Don't know (n=2), 
1.8%
 
Figure 11. Frequency that providers assess or arrangement assessment of prior learning 
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Finding 55: Providers that “often” assess learners for their prior learning (or arrange assessment) 
indicated the highest proportion  of non-accredited courses with pathways into VET; the highest frequency  
of movements from non-accredited courses into VET programs; and the highest frequency of movements 
from VET modules into VET programs (Table 19). 
Table 19. Impact of the frequency of RPL on non-accredited courses with pathways and frequency of pathways 
 Never Sometimes Often All  
Proportion  of non-accredited 
courses with pathways  
2.419 (n=31, SD=1.1482) 2.405 (n=42, SD=.7982) 2.706 (n=17, SD=.6860) 2.467 (n=90, SD=.9143) 
Frequency  of  pathways from 
non-accredited courses  
1.773 (n=22, SD=.6119) 2.128 (n=39, SD=.4690) 2.5 (n=16, SD=.5164) 2.104 (n=77, SD=.5755) 
Frequency of pathways from 
VET modules  
Sample size small 2.17 (n=12, SD=.389) 2.6 (n=5, SD=.548) 2.21 (n=19, SD=.535) 
5.3. Associations between pathways and provider awareness  
This sub-section presents results from an analysis using the Chi -square test for independence to show any 
associations between the:  
 proportion of non-accredited courses offering a pathway into VET programs and provider awareness  of 
the Australian VET System 
 frequency of movements from non-accredited courses into VET programs and provider awareness of 
the Australian VET System 
 proportion of non-accredited courses with pathways and how often providers assess or arrange 
assessment of prior learning 
 frequency of pathways and how often providers assess or arrange assessment of prior learning. 
The analysis of associations for the  proportion  of non-accredited courses with pathways involved 
collapsing the data for this variable into three groups: “Less than 20%”, “21-75%, and “76-100%”. The 
analysis of the associations for the frequency of pathways involved collapsing the data for this variable 
from “never” and “sometimes” into “not often” and retaining “often”; and collapsing awareness levels of 
“nil” and “low” into “nil/low” and retaining “medium” and “high”. The sample size for the number of 
providers that offer VET modules is too small for Chi-square analysis. 
Finding 56: The Chi-square analysis found the proportion of non-accredited courses with pathways into 
VET programs is related to provider awareness of the Australian VET System  and all eight (8) elements 
of the system, shown in order of significance in Table 21.  
Table 20. Associations between proportion of non-accredited courses with pathways and provider awareness of the 
Australian VET System 
Elements of the Australian VET System Chi-square value  Significance (p)  Sample size  (n)  
Australian VET System 28.082 .000 87 
Fee-for-service VET 21.336 .000 84 
2008 Ministerial Declaration on ACE  17.988 .000 87 
Apprenticeships and traineeships  16.332 .000 85 
Australian Quality Training  Framework  15.627 .000 86 
User  choice 15.539 .000 82 
National Reform Agenda  15.214 .000 83 
Australian Qualifications Framework (AQF)  14.809 .001 85 
Recognition of prior learning  (RPL)  9.567 .008 85 
p  < .05 
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Finding 57: The Chi-square analysis found the frequency of pathways from non-accredited courses into 
VET programs is related to provider awareness of five (5) elements of the Australian VET System. In order 
of significance, these elements are fee-for-service VET, the 2008 Ministerial Declaration on A CE, the 
National Reform Agenda, RPL, and user choice (Table 21). 
Table 21. Associations between frequency of pathways and provider awareness of the Australian VET System 
Elements of the Australian VET System  Chi-square value  Significance (p)  Sample size  (n)  
Fee-for-service VET 6.922 .009 73 
2008 Ministerial Declaration on ACE  6.143 .013 75 
National Reform Agenda  6.136 .013 71 
Recognition of prior learning  (RPL)  5.299 .021 73 
User  choice 4.356 .037 70 
Australian Quality Training  Fram ework 1.430 .232 74 
Australian Qualifications Framework (AQF)  .576 .448 73 
Apprenticeships and traineeships  .504 .478 73 
p  < .05  Note: Data could not be analysed for the variabl e the “ Australian VET System” as the expected count  in one cell  too small  
 
Finding 58: The Chi-square analysis found the  frequency of pathways from non-accredited courses into 
VET programs is related to whether providers assess their learners for prior learning or arrange 
assessment (Table 22). 
Table 22. Association between frequency of pathways from non-accredited courses into VET programs and frequency 
that providers assess or arrange RPL 
Assesses and/or  arranges RPL Chi-square value  Significance (p)  Sample size  (n)  
Proportion of non-accredited courses with pathways 2.000 .724 90 
Frequency of pathways from non-accredited courses 9.153 .002 77 
p  < .05 
5.4. Section summary 
The aim of this section was to determine whether provider awareness of the Australian VET System and 
the extent of RPL activities influence their ability to provide pathways for their learners. Key findings are 
summarised in Table 23. 
Table 23. Key findings for Research Question 3: Provider awareness of Australian VET System and pathways 
Highest proportion  of 
non-accredited courses  
with pathways into VET 
programs 
 High awareness  of  fee-for-service VET, user choice and RPL, and medium awareness 
of the 2008 Ministerial Declaration on ACE  
 Providers “often” assess learners for prior learning  or  arrange assessment  
 Chi-square analysis: Awareness  of all  elements of the Australian VET System, in order 
of significance -  Australian VET System (as a whole),  fee-for-service VET, the 2008 
Ministerial Declaration on Adult Community Education, apprenticeships and 
traineeships, AQTF, user choice, the National  Reform Agenda, AQF, and RPL  
Lowest proportion  of 
non-accredited courses  
with pathways  
 No (nil) awareness  of the Australian VET System and its  key elements, except for the 
2008 Ministerial Declaration on ACE  
Highest frequency  of 
movements:  Non-
accredited courses  into 
VET programs 
 High awareness  of  fee-for-service VET 
 Providers “often” assess learners for prior learning  or  arrange assessment  
 Chi-square analysis: Providers assess or arrange assessment of pr ior learning  
Lowest frequency  of  
movements:  Non-
accredited courses  into 
VET programs  
 No (nil) awareness  of the Australian VET System and its  key elements  
Highest frequency  of 
movements:  VET 
modules  into VET 
programs 
 High awareness  of  user  choice 
 Providers “often” assess learners for prior learning  or  arrange assessment  
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Other key findings   RTOs indicated a higher  level of  awareness of the Australian VET System than non-
RTOs. RTOs most likely to indicate ‘medium’ or  high’ awareness of the Australian VET 
System, whereas non-RTOs most likely to indicate ‘low’ or ‘medium’ awareness of the 
Australian VET System. Both RTOs and non-RTOs most likely to indicate ‘low’ 
awareness of apprenticeships and traineeships.  
 Almost one-half  (45%) of providers “sometimes” and another one -third of providers 
“never” (33.9%) assess their learners for prior learning  or  arrange assessment. 
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6. Impact of enablers, inhibitors and 
networks on pathways  
This section aims to address the fourth and final research question: 
What enablers, inhibitors and networks support or hinder pathways for learners? 
The analysis in this section focuses on questions from the survey about:  
 factors that enable providers’ ability to assist learners to move from non -accredited courses into VET 
programs 
 factors that inhibit providers’ ability to assist learners to move from non-accredited courses into VET 
programs 
 the strength of provider networks. 
The project team used frequencies, descriptives and cross-tabulations to determine to what extent 
enablers, inhibitors and networks influence the proportion of non-accredited courses with pathways and 
the frequency of pathways; and the Chi-square test for independence to identify any associations 
between pathways and enablers, inhibitors and networks. 
6.1. Factors enabling pathways 
ACE providers responded to a survey question about the factors that enhance their ability to assist their 
learners move from non-accredited courses into VET programs.  
Finding 59: Providers indicated that “strong linkages with business, government and/or other 
community organisations”; “strong linkages with other education and training providers”; and an 
“organisational focus on non-accredited courses to meet local needs” are key factors that enable them 
to assist learners move from their non-accredited courses into VET programs (Figure 12). 
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High demand by participants for VET programs (n=10)
Availability of VET programs in local/regional area (n=14)
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Figure 12. Factors enabling providers’ ability to assist learners move from non-accredited courses into VET programs 
Finding 60: Providers that identified “high demand by participants for VET programs” and ”strong 
linkages with other education and training providers” as key factors that enable them to assist learners 
move from non-accredited courses into VET programs indicated the highest proportion  of non-accredited 
courses with pathways (Table 24). 
Finding 57: Providers that identified “high demand by participants for VET programs” as a key factor that 
enables them to assist learners move from non-accredited courses into VET programs indicated the 
highest frequency of movements from non-accredited courses into VET programs (Table 24). 
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Table 24. Impact of enablers on the proportion of non-accredited courses with pathways and frequency of pathways 
Enabler  Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Organisational focus on non-accredited courses to meet local needs    
Proportion of non-accredited courses with pathways 4.81 1.721 31  
Frequency of pathways from non-accredited courses  2.333 .5401 33  
High demand by participants for VET programs    
Proportion of non-accredited courses with pathways 5.50 1.512  8 
Frequency of pathways from non-accredited courses  2.778 .4410 9   
Sufficient resources to gain and maintain RTO/VET status    
Proportion of non-accredited courses with pathways 4.63 1.847 8 
Frequency of pathways from non-accredited courses  2.375 .5175 8 
Extensive organisational knowledge of VET system    
Proportion of non-accredited courses with pathways 4.67 1.534 18 
Frequency of pathways from non-accredited courses 2.444 .5113 18  
Availability of VET programs in local/regional area    
Proportion of non-accredited courses with pathways 4.69 2.250 13  
Frequency of pathways from non-accredited courses 2.364 .6742 11  
Strong linkages with other education & training providers    
Proportion of non-accredited courses with pathways 5.03 1.723 35  
Frequency of pathways from non-accredited courses  2.303 .5294 33  
Strong linkages business, government and/or other community organisations    
Proportion of non-accredited courses with pathways 4.43 1.894 37  
Frequency of pathways from non-accredited courses 2.294 .5789 34  
 
Key: 
 
% of non-accredited courses with pathways 
 
Frequency of pathways (non-accredited courses) 
    
 
Finding 61: The Chi-square analysis found the proportion of non-accredited courses with pathways is 
related to, in order of significance: “strong linkages with other education and training providers” ; 
“organisational focus on non-accredited courses to meet local needs” ; and “strong linkages between 
business, government and/or other community  organisations”  (Table 25). 
Finding 62: The Chi-square analysis found the frequency of pathways from non-accredited courses into 
VET programs is related to, in order of significance, “organisational focus on non-accredited courses to 
meet local needs” and “strong linkages between business, government and/or other community 
organisations”  (Table 25). 
Table 25. Associations between the proportion of non-accredited courses with pathways and frequency of pathways 
and pathway enablers 
Enabler  Chi-square value  Significance (p)  Sample size  (n)  
Organisational focus on non-accredited courses to meet local needs    
Proportion of non-accredited courses with pathways 12.388 .002 92 
Frequency of pathways from non-accredited courses 5.940 .015 79 
Strong linkages with other education & training providers    
Proportion of non-accredited courses with pathways 19.273 .000 92 
Frequency of pathways from non-accredited courses 3.584 .058 79 
Strong linkages business, government and/or other community organisations    
Proportion of non-accredited courses with pathways 6.817 .033 92 
Frequency of pathways from non-accredited courses 5.309 .021 79 
p  < .05      Note: Only those enablers that meet the expected  cell  counts for Chi -square analysis are included in this table.  
 
Key: 
 
% of non-accredited courses with pathways 
 
Frequency of pathways (non-accredited courses)     
 Adult Learning Australia  Page | 39 
 
6.2. Factors inhibiting pathways 
ACE providers responded to a survey question about the factors that inhibit  their ability to assist learners 
move from their non-accredited courses into VET programs.  
Finding 63: Providers indicated that “low demand by participants for VET programs” ; “lack of availability 
of VET programs in the local/regional area” ; and “insufficient resources to gain and maintain RTO/VET 
status” are key factors that inhibit their ability to assist learners move from non-accredited courses into 
VET programs (Figure 13). 
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Figure 13. Factors inhibiting providers’ ability to assist learners move from non-accredited courses into VET programs 
Finding 64: Providers that identified “poor linkages with other education and training providers” as a 
key factor that inhibits their ability to assist learners move from non-accredited courses into VET 
programs indicated the lowest proportion  of non-accredited courses with pathways (Table 26). 
Finding 65: Providers that identified “low organisational knowledge of the VET system” and “poor 
linkages with business, government and other community organisations”  as key factors that inhibit their 
ability to assist learners move from non-accredited courses into VET programs indicated the lowest 
frequency of movements from non-accredited courses into VET programs (Table 26). 
Table 26. Impact of inhibitors on the proportion of non-accredited courses with pathways and frequency of pathways 
Inhibitor  Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Lack of organisational focus on non-accredited courses to meet local needs    
Proportion of non-accredited courses with pathways 3.10 2.132  10 
Frequency of pathways from non-accredited courses 1.857  .6901 7 
Low demand by participants for VET programs    
Proportion of non-accredited courses with pathways 3.22  2.166 40 
Frequency of pathways from non-accredited courses 1.912  .5145 34 
Insufficient resources to gain and maintain RTO/VET status    
Proportion of non-accredited courses with pathways 3.50 1.933 20 
Frequency of pathways from non-accredited courses 2.00  .5547 14 
Low organisational knowledge of VET system    
Proportion of non-accredited courses with pathways 2.90 1.912 10 
Frequency of pathways from non-accredited courses 1.778  .4410 9 
Lack of availability of VET programs in local/regional area    
Proportion of non-accredited courses with pathways 3.44  1.647 27 
Frequency of pathways from non-accredited courses 2.04  .4546 25 
 
Key: 
 
% of non-accredited courses with pathways 
 
Frequency of pathways non-accredited courses  
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Inhibitor  Mean 
Standard 
deviation (SD) 
Sample size  (n)  
Poor linkages with other education & training providers    
Proportion of non-accredited courses with pathways 2.67 1.658 9 
Frequency of pathways from non-accredited courses 2.303  .5294 33 
Poor linkages business, government and/or other community organisations    
Proportion of non-accredited courses with pathways 2.88  1.808 8 
Frequency of pathways from non-accredited courses 1.75 .707 8 
 
Key: 
 
% of non-accredited courses with pathways 
 
Frequency of pathways non-accredited courses  
 
      
Finding 66: The Chi-square analysis found the proportion  of non-accredited courses with pathways is not 
related to any of the inhibiting factors shown in Figure 13 on the previous page. 
Finding 67: The Chi-square analysis found the frequency of pathways from non-accredited courses into 
VET programs is related to the inhibiting factor of “low demand by participants for VET programs”  
(Table 27). 
Table 27. Associations between the proportion of non-accredited courses with pathways and frequency of pathways 
and pathway inhibitors 
Inhibitor  Chi-square value  Significance (p)  Sample size  (n)  
Low demand by participants for VET programs    
Proportion of non-accredited courses with pathways 2.396 .302 92 
Frequency of pathways from non-accredited courses 6.613 .010 79 
Insufficient resources to gain and maintain RTO/VET status    
Proportion of non-accredited courses with pathways 1.619 .445 92 
Lack of availability of VET programs in local/regional area    
Proportion of non-accredited courses with pathways 4.171 .124 92 
Frequency of pathways from non-accredited courses 2.418 .120 79 
p  < .05    Note: Only those inhibitors that meet the expected  cell  counts for Chi -square analysis are included in this table.  
6.3. Strengths of networks 
ACE providers responded to a survey question about the strengths of their networks, with responses 
shown in Table 28. For example, 64.5% of RTOs indicated strong networks  with ACE providers that were 
also RTOs, and 70.8% of non-RTOs indicated strong networks with local community organisations. 
Finding 68: RTOs and non-RTOs were most likely to have strong networks with ACE providers (non-RTOs), 
local community organisations , and relevant Government agencies . RTOs were more likely to indicate 
‘none’ or ‘weak’ networks with TAFE institutions than non-RTOs – 45.2% of RTOs compared to 34.8% of 
non-RTOs. Around 45% of RTOs and 48.6% of non-RTOs had ‘none’ or ‘weak’ networks with private 
providers (Table 28). 
Table 28. Strength of provider networks 
Stakeholder  None Weak Medium Strong Don’t know  
ACE providers (non-RTOs)       
RTOs 12.9 6.5 32.3 41.9 0.0 
Non-RTOs 8.3 9.7 37.5 44.4 0.0 
ACE providers (RTOs)       
RTOs 6.5 9.7 12.9 64.5 0.0 
Non-RTOs 11.1 20.8 37.5 29.2 1.4 
TAFE institutions       
RTOs 9.7 35.5 32.3 16.1 0.0 
Non-RTOs 16.7 18.1 33.3 30.6 1.4 
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Stakeholder  None Weak Medium Strong Don’t know  
Private providers      
RTOs 19.4 25.8 35.5 12.9 0.0 
Non-RTOs 20.8 27.8 36.1 12.5 2.8 
Local community organisations       
RTOs 3.2 3.2 22.6 64.5 0.0 
Non-RTOs 1.4 4.2 23.6 70.8 0.0 
Business       
RTOs 9.7 16.1 54.8 12.9 0.0 
Non-RTOs 9.7 26.4 38.9 23.6 1.4 
Relevant government agencies       
RTOs 3.2 3.2 25.8 61.3 0.0 
Non-RTOs 5.6 9.7 29.2 54.2 1.4 
n = 31 (RTOs), n = 72 (non-RTOs)  
Finding 69: Providers with strong networks with private providers and business indicated the highest 
proportion  of non-accredited courses with pathways, and the highest frequency of movements from non-
accredited courses into VET programs (Table 29). 
Finding 70: Providers with medium networks  with TAFE institutions indicated the highest frequency  of 
movements from VET modules into VET programs (Table 29). 
Finding 71: Except in the case of networks with ACE providers (RTOs) , providers with no (nil) or weak 
networks indicated the lowest proportion of courses with pathways and the lowest frequency  of 
movements into VET programs (Table 29). 
Table 29. Impact of provider networks on the proportion of non-accredited courses with pathways and frequency of 
pathways 
 Nil Weak Medium Strong All 
ACE providers (non-RTOs)       
Prop of non-acc courses 2.250 (n=8, SD=1.287) 2 (n=8, SD=.9258) 2.667 (n=30, SD=.9589) 2.455 (n=44, SD=.7911) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) 1.714 (n=7, SD=.7559) 1.714 (n=7, SD=.4880) 2.167 (n=24, SD=.5647) 2.205 (n=39, SD=.5221) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small 2 (n=6, SD=.632) 2.33 (n=9, SD=.500) 2.21 (n=19, SD=.535) 
ACE providers (RTOs)       
Prop of non-acc courses 2.444 (n=9, SD=1.5092) 2.75 (n=16, SD=1.0646) 2.48 (n=25, SD=.8718) 2.359 (n=39, SD=.7066) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) 1.333 (n=6, SD=.5164) 2 (n=11, SD=.4472) 2.095 (n=21, SD=.4364) 2.263 (n=38, SD=.6011) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small Sample size small 2.31 (n=13, SD=.480) 2.21 (n=19, SD=.535) 
TAFE institutions       
Prop of non-acc courses 2.357 (n=14, SD=1.3363) 2.478 (n=23, SD=.8980) 2.519 (n=27, SD=.9352) 2.4 (n=25, SD=.5774) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) 1.5 (n=10, SD=.5270) 2.158 (n=19, SD=.6021) 2.083 (n=24, SD=.5036) 2.333 (n=24, SD=.4815) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small 1.89 (n=9, SD=.333) 2.8 (n=5, SD=.447) Sample size small 2.21 (n=19, SD=.535) 
Private providers       
Prop of non-acc courses 2.263 (n=19, SD=1.0976) 2.227 (n=22, SD=.7516) 2.571 (n=35, SD=.9167) 2.883 (n=12, SD=.7177) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) 1.8 (n=15, SD=.6761) 2.043 (n=23, SD=.4747) 2.143 (n=28, SD=.5245) 2.6 (n=10, SD=.5164) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small 2.13 (n=8, SD=.641) Sample size small 2.21 (n=19, SD=.535) 
Local community organisations       
Prop of non-acc courses Sample size small Sample size small 2.667 (n=21, SD=.8563) 2.476 (n=63, SD=.8773) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) Sample size small Sample size small 2.25 (n=16, SD=.4472) 2.143 (n=56, SD=.5536) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small 2.2 (n=5, SD=.447) 2.21 (n=14, SD=.579) 2.21 (n=19, SD=.535) 
Business      
Prop of non-acc courses 2 (n=8, SD=1.3093) 2.263 (n=19, SD=.8057) 2.415 (n=41, SD=.8359) 2.857 (n=21, SD=.8536) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) 1.333 (n=6, SD=.5164) 2.056 (n=18, SD=.5393) 2.132 (n=38, SD=.5287) 2.4 (n=15, SD=.5071) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small 2.25 (n=12, SD=.622) Sample size small 2.21 (n=19, SD=.535) 
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 Nil Weak Medium Strong All 
Relevant government agencies       
Prop of non-acc courses 2.4 (n=5, SD=1.5166) 2.167 (n=6, SD=.9832) 2.591 (n=22, SD=.7964) 2.429 (n=56, SD=.8915) 2.467 (n=90, SD=.9143) 
Freq of pathways (non-acc) Sample size small 1.8 (n=5, SD=.4472) 2.238 (n=21, SD=.4364) 2.125 (n=48, SD=.6058) 2.104 (n=77, SD=.5755) 
Freq of pathways (modules) Sample size small Sample size small 2.2 (n=5, SD=.447) 2.23 (n=13, SD=.599) 2.21 (n=19, SD=.535) 
 
Key: 
 
% of non-accredited courses with pathways 
 
Frequency of pathways (non-accredited courses) 
 
Frequency of pathways (VET modules) 
 
 
   
Finding 72: The Chi-square analysis found the proportion  of non-accredited courses with pathways is 
related to the provider networks of ACE providers (RTOs)  and private providers (Table 30). 
Finding 73: The Chi-square analysis found the frequency of pathways from non-accredited courses into 
VET programs is not related to any of the provider networks  listed in Table 28 on pages 40 to 41. 
Table 30. Associations between the proportion of non-accredited courses with pathways and frequency of pathways 
and provider networks 
Networks Chi-square value  Significance (p)  Sample size  (n)  
ACE providers (RTOs)    
Proportion of non-accredited courses with pathways 17.291 .000 25 
TAFE institutions    
Proportion of non-accredited courses with pathways 3.578  .167 37 
Frequency of pathways from non-accredited courses .633 .426 29 
Private providers    
Proportion of non-accredited courses with pathways 7.799 .020 41 
Business    
Proportion of non-accredited courses with pathways 5.118 .077 27 
Frequency of pathways from non-accredited courses 1.859 .173 24 
p  < .05    Note: Only those networks that meet the expected cell  counts for Chi -square analysis are included in this table.  
 
As one indicator of the strength of networks between ACE providers and other education and training 
providers, providers were asked about the types of RTOs enrolling learners who have completed their 
non-accredited courses and VET modules into VET programs. 
Finding 74: 55% of providers indicated that TAFE institutions  and 37.6% of providers indicated that ACE 
providers (RTOs)  were enrolling learners who had completed their non-accredited programs (Figure 14). 
Finding 75: Only around 12% of providers indicated that TAFE institutions , ACE providers (RTOs) and 
their own organisations (as RTOs)  were enrolling learners who had completed their VET modules    
(Figure 14). 
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Figure 14. Types of RTOs enrolling learners who have completed a provider’s non-accredited courses and VET modules 
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Finding 76: Acknowledging the small sample size, providers with learners who completed their non-
accredited courses and then enrolled in VET programs with private providers  indicated the highest 
proportion  of non-accredited courses with pathways (Table 31). 
Table 31. Impact of types of RTOs enrolling participants on the proportion of non-accredited courses with pathways 
and frequency of pathways 
 
Your org  
(as an RTO) 
ACE providers  
(RTOs) 
TAFE institutions  Private  providers  
Proportion of non-accredited 
course with pathways  
4.54 (n=13, SD=1.45) 4.31 (n=13, SD=1.843) 4.64 (n=14, SD=1.550) 5.2 (n=5, SD=.837) 
Frequency  of  pathways from 
non-accredited courses  
2.462 (n=13, SD=.6602) 2.385 (n=13, SD=.6504) 2.5 (n=14, SD=.5189) 2.2 (n=5, SD=.4472) 
Frequency  of  pathways from 
VET modules  
2.33 (n=12, SD=.492) 2.27 (n=11, SD=.467) 2.31 (n=13, SD=.480) 2.2 (n=5, SD=.447) 
6.4. Section summary 
The aim of this section was to identify particular enablers, inhibitors and networks that influence 
pathways for learners from non-accredited courses and VET modules into VET programs. Key findings are 
summarised in Table 32. 
Table 32. Key findings for Research Question 4: Enablers, inhibitors and networks influencing pathways 
Highest proportion  of 
non-accredited courses  
with pathways into VET 
programs 
 Key enabling factors: “H igh demand by participants for  VET programs” and “strong 
l inkages with other education and training providers”  
 Chi-square analysis: Enabling factors  of “organisational focus on non-accredited 
courses to meet local needs”; ”strong linkages with othe r education and training  
providers”;  and ”strong linkages between business, government and/or other  
community organisations”  
 Strong provider networks  with business and private providers  
 Chi-square analysis: Provider networks  of ACE providers (RTOs) and private providers 
 Learners who completed non-accredited courses and then enrolled in VET programs 
with private providers  
Lowest proportion  of 
non-accredited courses  
with pathways  
 Key inhibiting factor:  “Poor linkages with other education and training provide rs”  
 Mostly no (nil) or weak  provider networks  
Highest frequency  of 
movements:  Non-
accredited courses  into 
VET programs 
 Key enabling factor: “High demand by participants for  VET programs”  
 Chi-square analysis: Enabling factors  of “organisational focus on no n-accredited 
courses to meet local needs” and “strong linkages between business, government 
and/or other  community organisations”  
 Strong provider networks  with business and private providers  
Lowest frequency  of  
movements:  Non-
accredited courses  into 
VET programs  
 Key inhibiting factors:  “Poor linkages with business, government and other 
community organisations”, and “low organisational knowledge of the VET system”  
 Chi-square analysis: Inhibiting factor  of “low demand by participants for  VET 
programs”  
 Mostly no (nil) or weak  provider networks  
Highest frequency  of 
movements:  VET 
modules  into VET 
programs 
 Medium provider networks  with TAFE institutions  
Other key finding   Providers have strong networks with ACE providers (non-RTOs) , local community 
organisations,  and relevant Government agencies , and weaker networks with TAFE 
institutions and private providers.  
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Attachment 1: Survey 
 
  
 
Enhancing the education and training pathways of ACE learners 
Survey of Community Education Providers 
 
Adult Learning Australia (ALA) has initiated a national project to determine the extent to which individuals 
who complete non-accredited courses and VET modules provided by community education organisations 
move into accredited VET courses and programs. The project will also identify factors that enable and 
inhibit providers to assist individuals to achieve successful pathways. The study aligns significantly to one of 
the four principles of the 2008 Ministerial Declaration on Adult Community Education (ACE):  
 
Partnerships and auspicing arrangements are supported and promoted at all levels, particularly between 
accredited and non-accredited ACE programs and providers, to maximise vocational outcomes for students 
in ACE. 
 
Given that your organisation is a community education provider, we invite you to participate in this survey. 
Adult Learning Australia selected your organisation from its database of providers because it met the 
project’s sampling criteria related to location and provider type. The survey should take you up to 15 
minutes to complete. 
 
Your participation in this project is voluntary. Your decision to participate or not to participate will in no way 
impact upon your current or future relationship with Adult Learning Australia. We only ask you to provide 
your name and contact details if you would like to receive information about research findings. If you do 
agree to participate, you can withdraw at any time during the project without comment or penalty.  
 
If you have any questions about the project or any concerns about the ethical conduct of the project, please 
contact Louise Gardner or Janie McOmish at Adult Learning Australia on (02) 6215 9500.  
 
 
Please return your completed survey to: Survey of Community Education Providers 
 Adult Learning Australia 
 GPO Box 826 
 CIT Southside Campus 
 Canberra ACT 2601 
 
 
You can also complete this survey online - 
http://www.surveymethods.com/EndUser.aspx?83A7CBD783C6D2D6 
 
 
Thank you for your interest in this project.  
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1. Is your organisation a Registered Training Organisation (RTO)? 
 
 
  
 
2. What provider type best describes your organisation? (SELECT ONE) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Where is your organisation located? 
 
 
 
 
 
 
 
 
 
4. What is your postcode?  
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5. How many workers does your organisation employ? 
 
 
 
 
 
 
 
6. What proportion (%) of your workers are PAID TUTORS? 
 
 
 
 
 
 
 
 
 
7. What proportion (%) of your workers are VOLUNTEERS? 
 
 
 
 
 
 
 
 
 
8. What proportion (%) of your workers are PAID SUPPORT/ADMIN STAFF? 
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9. How long has your organisation existed for? 
 
 
 
 
 
 
10. What level of courses/programs does your organisation offer? 
Non-accredited courses
 
VET modules
 
Certificate I
 
Certificate II
 
Certificate III
 
Certificate IV
 
Diploma
 
Advanced Diploma or higher
 
Don't know
 
If other, please specify
 
 
11. What are your organisation’s key target groups? 
Youth (15-19 years)
 
Parents e.g. women with children
 
Older people (55 years and over)
 
People from non-English speaking backgrounds
 
People with disabilities
 
Long-term unemployed
 
Don't know
 
If other, please specify
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12. What types of courses/programs does your organisation offer? Tick all courses/programs offered. 
Adult literacy
 
Adult numeracy
 
Employment skills
 
Personal, cultural and social development, including hobby courses and leisure and recreation courses
Mixed field VET programs
 
Pre-vocational
 
Training packages
 
If other, please specify
 
 
13. How many students/participants does your organisation normally enrol each year? 
 
 
 
 
14. What is the average cost of your organisation's courses? 
 
 
 
 
15. What percentage of your organisation’s non-accredited courses offer a pathway into accredited VET 
programs? 
 
 
 
 
 
 
 
 
 
 
16. How often would participants in your organisation’s non-accredited courses enrol in VET programs? 
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17. What types of RTOs are enrolling participants who have completed your organisation's non-accredited 
courses? 
Your organisation (as an RTO)
 
Community Education providers (RTOs)
 
TAFE institutions
 
Private providers
 
Don't know
 
Participants are not enrolling in courses offered by RTOs
 
Your organisation doesn't offer non-accredited courses
 
If other, please specify
 
 
18. If your organisation is an RTO, what year did it become an RTO? 
 
 
 
 
 
19. How often would participants in your organisation’s VET modules enrol in VET programs? 
 
 
 
 
 
 
20. What types of RTOs are enrolling participants who have completed your organisation's VET modules 
into VET programs? 
Your organisation (as an RTO)
 
Community Education providers (RTOs)
 
TAFE institutions
 
Private providers
 
Don't know
 
Participants are not enrolling in VET programs
 
Your organisation doesn't offer VET modules
 
If other, please specify
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21. Are OTHER organisations referring participants to your organisation to undertake VET modules and/or 
VET programs? 
 
 
 
 
22. If you answered “Yes” to Question 21, what types of organisations are referring participants to your 
organisation? 
Community Education providers (non-RTOs)
 
Community Education providers (RTOs)
 
TAFE institutions
 
Private providers
 
Don't know
 
If other, please specify
 
 
23. How would rate your organisation’s knowledge of the following? 
 Nil  Low  Medium  High  Don't know 
Australian Vocational and Education Training (VET) System       
 
Australian Qualifications Framework (AQF) (Note 1)        
 
Australian Quality Training Framework (AQTF) (Note 2)       
 
User choice       
 
Apprenticeships and traineeships       
 
Recognition of Prior Learning (RPL)       
 
Fee-for-service VET       
 
National Reform Agenda       
 
2008 Ministerial Declaration on Adult Community Education       
Note 1:  The Australian Qualifications Framework (AQF) is a quality assured national framework of qualifications in 
the school, vocational education and training (VET), and higher education sectors in Australia. 
Note 2:  The Australian Quality Training Framework (AQTF) is the national set of standards which assures nationally 
consistent, high-quality training and assessment services for the clients of Australia’s vocational education 
and training system. 
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24. How often would your organisation assess or arrange assessment of prior learning of its participants? 
 
 
 
 
 
 
25. How strong are your organisation’s networks/linkages with the following? 
 No networks/linkages Weak Medium Strong Don’t know 
Community education provider (non-RTOs)      
Community education providers (RTOs)       
TAFE institutions      
Private providers      
Local community organisations      
Business      
Relevant government agencies      
 
26. Does your organisation have any other networks/linkages? 
 
27. Are there any factors that INHIBIT your organisation’s ability to assist participants to move from non-
accredited courses into VET programs? 
Lack of an organisational focus on non-accredited programs to meet local needs
 
Low demand by participants for VET programs
Insufficient resources to gain and maintain RTO status
Low organisational knowledge about VET system, AQF, AQTF, etc.
Lack of availability of appropriate VET programs in local/regional area
Poor linkages with other education and training organisations
Poor linkages with businesses, government, and/or community organisations
 
Don't know
 
If other, please specify
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28. Are there any factors that ENHANCE your organisation’s ability to assist participants to move from 
non-accredited courses into VET programs? 
Organisational focus on accredited programs/courses to meet local needs
High demand by participants for VET programs
Sufficient resources to gain and maintain RTO status
Extensive organisational knowledge about VET system, AQF, AQTF, etc.
Availability of appropriate VET programs in local/regional area
Strong linkages with other education and training organisations
Strong linkages with businesses, government, and/or community organisations
 
Don't know
 
If other, please specify
 
 
29. Do you have any further comments? 
 
30. If you would like to receive information about research findings, please enter your details: 
First name:  
 
Second name: 
 
Organisation: 
 
Address: 
 
City: 
 
Postcode: 
 
Work phone: 
 
Mobile: 
 
Email:  
 
 
Thank you for your participation. 
 
 
